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Abstract:  

Current intercultural factors in Slovakia’s school environment are analysed in this study. 

Interculturality developed historically in the territory that would become Slovakia due to its 

location within the Austro-Hungarian Empire, a state with a number of linguistic and ethnic 

communities. Foreign languages are taught in primary and secondary schools throughout Slovakia, 

which children of both foreign residents and Slovakian citizens attend. Many young people from 

foreign countries study at Slovakian universities. In addition, multinational companies have 

established themselves in Slovakia and employ a significant number of foreign nationals. All these 

developments have had an impact on the level of interculturality, which is also significantly 

influenced by the heterogeneity factor found in many families where one of the parents is a foreign 

national. The factors mentioned above have previously been evaluated. A population of 287 pupils 

attending different schools were then asked to complete our own questionnaire. The Mann-Whitney 

and the Kruskal-Wallis tests were used to test various hypotheses. They confirmed the following 

about the degree of interculturality: a) it was significantly different among pupils from 

heterogeneous families in relation to their counterparts from homogeneous families, b) it was 
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significantly different among younger children in relation to older pupils, and c) it was significantly 

different among pupils attending international schools in Bratislava in relation to pupils from 

schools outside Bratislava where the language of instruction was Slovak. The results from the study 

suggest a significant increase in the importance of intercultural factors on society in Slovakia over 

the coming years.  

 

Keywords: Culture (unification-differentiation), interculturality, pedagogical process, Francophone 

environment. 

 

1. Introduction  

The study seeks to investigate intercultural issues in pupils from the third to the ninth year of 

primary school that are attending different types of schools in Slovakia, specifically a Francophone 

school, an Anglophone schools and schools where Slovak is the language of instruction. The family 

background of each pupil is also taken into consideration, namely whether the pupil comes from a 

linguistically homogeneous or heterogeneous family background, taking into account both their age 

and gender. Reflecting upon the historical experience of interculturality in the context of 

educational approaches, the focus will be on cultural diversity, and on spotlighting intercultural 

communicative competence and opportunities for improving intercultural communicative skills 

while also providing Francophone examples. An attempt will be made to generalise the 

intercultural situation from daily life in Slovakia and to put it into a teaching and linguistic 

framework, while pointing out the importance of interculturality in language education, a point 

particularly mentioned in European Union and UNESCO documents. These results will be used to 

confront Hofstede’s own results.   

Intercultural communication in Slovakia has been addressed earlier by several authors, but they 

tended to be descriptive. There have been fewer studies of an analytical-synthetic nature, which 

would examine changes in selected interculturality criteria in a broader context and also employing 

appropriate statistical methods.  

Geert Hofstede, a well-known Dutch sociologist, was primarily concerned about studying 

relationships between different national cultures and culture within a work organisation. In this 

context, a school can also be seen as an organisational unit.   

Hofstede’s characterisation of “culture as the software of the mind” (Hofstede, 1991, p. 18-19) does 

not mean that humans have been programmed to behave in certain ways. Nonetheless, it does 

illustrate the extent to which culture has an impact on an individual's thinking and how he or she 

communicates. Culture acts as a normative framework, where a choice is made from a limited 

range of communicative practices, but there is also the opportunity to respond in new, creative, 

destructive, or unexpected ways.  The sources of the mental programmes lie in the social 

environment. Hofstede perceives culture as a "civilisation" and a “union of intellectual values" and 

most of all the common results from education, culture and literature, always a collective 

phenomenon. 

Components that directly influence the communication process can be language, some nonverbal 

components of communication, core values and the value orientation of the culture), while those 

indirectly influencing communication include material culture, traditions, history, cultural 

dimensions and cultural factors (Trompenaars, 2009, s. 505). The Sapir-Whorf hypothesis of 
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linguistic relativity, which outlines the influence of language on the perception of the world, 

critically illustrates the close connection between culture and language. 

It follows that people speaking different languages cannot perceive the world in the exact same way 

because their own images of the world are shaped by their mother tongue and the categories which 

the language produces (Povchanič & Hrivíková, 2015, p. 14-16). 

Culture and related phenomena also appear in pan-European integration and differentiation. One of 

the founders of a united Europe, Jean Monet, was quite candid about the emerging pan-European 

integration process shortly before his death, stating that if he could have done it all over again, he 

would have started with culture (Gbúrová, 2009, p. 8).  

In studying the issue at the core of this paper, the most apt explanation can be considered a culture 

humanly transformed or processed which has come into being because of human activity.  In this 

sense, culture lies in the realm of reality that differs from nature as having been formed from 

historical developments. Erich Mistrík (2005, p. 38) postulates that “no culture is capable of 

embracing everything that has been created in human history, therefore each culture selects only a 

part of history - just certain artefacts, values and meanings – on which it builds and which it 

considers the foundation for its own cultural creation. In this way, cultural tradition emerges a 

selection of what has been created in previous eras.”  

Slovakia is currently integrating itself successfully into European structures, where each nation 

retains its own culture as well as its national and social identity. In such an environment, a nation's 

language is of fundamental importance. A well-developed and refined language is a prerequisite for 

obtaining knowledge of a nation and its traditions. 

The international division of labour and the impact of global economic exchange has made culture 

become international and transnational in nature. In the present age of globalisation, there is a 

belief that a convergence of cultures cannot be halted due to communication technologies and 

physical contact between populations. Štefan Povchanič & Tatiana Hrivíková (2015, p. 7) assert 

that intercultural communication, along with its basic principles and rules, are now an integral 

part of intellectual literacy. 

Edward T. Hall, an American anthropologist who laid the foundation for intercultural 

communication research, expressed the idea in his book Beyond Culture (Hall, 1977, p. 209) of 

culture as communication and communication as culture. In this sense, it can be agreed that culture 

is a key factor in successful communication both between members of different populations and 

also between populations as such.  Less knowledge about out interlocutor's culture can lead to 

many, often incorrect generalisations that take the form of stereotypes or prejudices. On the other 

hand, there can be no dispute that members of a culture have been acquiring since childhood the 

cultural values common to the group culture in which they have lived. His “individual cultural 

habilitation” appears like a complex of elements from group and personal culture. 

Closely related to culture is the concept of intercultural communication, as a specific type of 

communication in which two or more cultures contact each other. Intercultural understanding 

occurs when there is intercultural empathy in a society, with people from one culture able to 

empathise with people from another. “Intercultural understanding is impossible when an 

economically or politically stronger culture consciously tries to dominate a weaker culture, such as 

in a situation of cultural imperialism, as was the case with the imposition of the Cyrillic alphabet 

on the peoples of the Soviet Union in the 1930s” (Mistrík, 2005, p. 57). An analogous situation had 

earlier taken place in post-revolutionary France when French was imposed on the Bretons and 
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Alsatians, justifying it with claims that both the Breton language and the Alsatian dialect were 

languages spoken by the enemies of the French Revolution.   

For most people, contextual communication means communicating verbally. The majority of 

Europeans believe words to be the best way of expressing their thoughts, with the person they are 

addressing able to receive a clear and precise communication from them. However, it is also known 

that, even in a purely verbal exchange, elements of paraverbal or nonverbal communication such as 

voice tone, gestures, facial expressions, posture and body language are going to enter into the 

communicative act, either consciously or unconsciously. Even with this, context is also a factor, 

although its role is frequently difficult to grasp and decipher. 

The development of intercultural competence is a process most often associated with multicultural 

or intercultural education. “Our society is not homogeneous; it has been, is and will be a meeting 

place for ethnic, socio-economic, religious and other groups” (Jakubovská & Predanocyová, 2011, 

p. 7). Interculturality between linguistic environments historically existed in the Habsburg 

Monarchy. In Maria Theresa’s family, French was the main language spoken and she 

communicated with her officials in this language.  

The development of European culture can be presently observed through the lens of two 

contradictory, though complementary directions, namely the path toward convergence, or a 

distancing from others, and the path toward unification or differentiation. In contemporary Europe, 

European identity is being strengthened and yet regional, group and individual identities are 

simultaneously being strengthened.  Unification is making Europeans becoming increasingly aware 

of the Continent's multicultural character in the context of globalisation. Differentiation within the 

framework of globalisation is driving a steady growth in multiculturalism. The unification, 

adoption and dissemination of common features in European culture, as well as its internal 

differentiation, have the effect of reinforcing common foundations and values throughout the 

European context, yet at the same time differentiating them at the individual, regional or 

community level. The process of regionalisation and individualisation is also part and parcel of 

European culture's internal globalisation (Mistrík, 2005, p. 81). 

Student mobility is an important factor in the age of globalisation, with young people not 

hesitating to cross borders to acquire knowledge and professional skills beyond their own countries.  

Interculturalism reflects a social system’s deliberate effort to harmonise a society in the presence 

of a range of diverse ethnicities, nationalities, peoples and national minorities.   Like 

multiculturalism, which has found its own critics and detractors in scientific theory and practice, all 

the responses to interculturalism have not necessarily been positive.  There has been criticism 

because of what sets cultures apart being so great that any attempt at dialogue between them is 

doomed to failure. This is the reason why dialogue and communication are so crucial. In today’s 

unifying Europe, the presence of tolerance, acceptance of others and communication between 

national minorities becomes essential. For this reason, it is necessary to combat prejudices and 

stereotypes.  

Culture as tradition and heritage is here synonymous with the basis for ethnicity, social grouping 

and nationality. Tradition symbolises roots, origin, home and homeland, always belonging to a 

certain geographical environment or country. Home and homeland is the "primordial" environment 

and therefore only here can the "true" identity of a person, an ethnic group or a nationality be 

formed and affirmed (Machalová, 2005, p. 143).  



International Journal of Liberal Arts and Social Science        ISSN: 2307-924X         www.ijlass.org 

 
 

16 

Jan Průcha (2006, p. 47-48) describes cultural pluralism as “a theoretical principle recognising 

that different communities (nationalities, ethnicities, tribes, races, religious groups) have their own 

specific cultures that have to be considered at equal.   

Cultural patterns are defined as “behaviour, values, norms and communication practices 

characteristic of a particular country’s ethnic group or culture. They are transmitted from 

generation to generation in historical development", as cited by Průcha (2012, p. 48-51) in Balvin 

(2012, p. 49). 

 

1.1. Interculturality in Europe 

This aspect was more accentuated and has been longer-lasting in France because of its history as a 

colonial power, with French culture predominating. Interculturality has been studied in France for a 

long time.  Jeffrey Ellenbogen (2006, p. 9-10), sees the Francophone region nourished by multiple 

cultural identities and every effort is being made to establish a law declaring rights to language and 

to culture to be fundamental human rights. Yet it was only in 1930 that the adjective “francophone” 

appeared in dictionaries, defined as “those who native language is French” (the term 

“francophone” does not appear there). It was replaced by “francité”, a term coined by Léopold 

Senghor to express the linking of characteristics common to French civilisation.  

Interculturality sometimes implies a codification of several official languages for different 

historically defined areas of the same country.  Four countries where the institutional order is 

characterised by multilingualism are Belgium, Finland, Canada and Switzerland. When talking 

about linguistic federalism, an example can be the unusual situation found in Belgium that 

distinguishes belonging to a linguistic culture from where the person happens to be living. An 

example is a Belgian Fleming living in Wallonia as a member of the Flemish cultural community 

despite territorially belonging to the Walloon region  

 

1.2. Interculturality in Slovakia 

Interculturality in Slovakia has to be considered in a broader historical context. Interculturality 

between linguistic environments has a long history stemming from Austria-Hungary and 

antebellum Czechoslovakia having almost three million German nationals living within them, a 

larger population than there were Slovaks. German culture must have evidently influenced other 

language groups and, of course, this was true in the opposite direction as well, certainly in 

Pressburg (as Bratislava was long called), which in the distant past was the Kingdom of Hungary's 

coronation city (Tancer, 2018). 

Multiculturalism in Slovakia has been discussed particularly by Erich Mistrík (2005, p. 21), who 

argued that Slovakian culture had long been identified as Slovak in the context of European and 

Central European culture (especially since the 18th century.   His idea that liberalism and tolerance 

have their limits should be noted; pointing out that Slovak society is and also is not multicultural. 

According to him, its many characteristics and contexts testify, in turn, to the endeavour of keeping 

itself together as a relatively homogeneous system. In other words, it is constantly seeking its own 

specificities and constantly trying to define itself in relation to other, different cultures, both close 

and more distant.  The multicultural nature of Slovak society should therefore be seen as a 

continuous process (Mistrík, 2005, p. 87). 

In modern times, the influence of individuals from other linguistic groups has been joined by the 

impact of foreign language media. Almost everybody in Slovakia can choose from a number of 
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digital television channels, of which a third are in a foreign language.  Especially in Bratislava and 

in other larger economic and administrative centres, there are established primary and secondary 

schools teaching in a foreign language attended not only by children from foreign national families 

and also of Slovakian citizens. Similarly, foreign nationals are studying at universities in Slovakia 

and compose around 9% of the total student body.  

 

1.3. Interculturalism in a pedagogical context 

If intercultural factors affect the entire population in varying degrees and depths even in daily life, 

the whole educational process, and not just foreign language classes, will have to respond to these 

developments by preparing children and young adults sufficiently in advance for communicating in 

an intercultural environment. Educators need to be prepared first to face this task. One possible tool 

is the rational use of information and communication technologies (ICT). However, the language of 

ICT can impregnate an Anglo-Saxon structure of expression in anybody using it, and possibly even 

in their thought. Multicultural and intercultural education models overcome the limitations of the 

particularistic model of education based on cultural separation. Transcultural education is a shift in 

approach, broader and leading to a reciprocal opening up and penetration of different cultures. This 

trend continues even today.  Igor Kominarec &Edita Kominarecová (2005, p. 80),  saw lack of 

language training to have been a hindrance both in mutual understanding and in the selection of 

appropriate methods in multicultural situations stating that “foreign language acquisition in the 

communicative sense in impossible without the acquisition of intercultural phenomena,  with the 

whole process of acquiring a foreign language determined by the acquisition of intercultural 

knowledge of the nation whose language is the object of acquisition.” Foreign language teaching 

requires “…preparing learners to acquire a linguistic-speech and culturological conception of the 

foreign language that would enable them to communicate adequately in the foreign language and 

move appropriately and articulately in the dialogue of familiar cultures. A prerequisite is a 

constant, active and direct contact between the teacher and the country whose language is the 

subject of his or her teaching” (Gálová & Fordosová, 2012).  

Loosely following Mistrík (2005, p. 108-109), it can be stated that multicultural education would 

transform a conservative school system into one with greater flexibility and adaptability to what the 

current world needs. It aids in the development of critical thinking and of a global view, the latter 

which has become a necessity in a rapidly changing world. Multicultural education, through its 

critical reflection and acceptance of other cultural traditions and value systems, can contribute 

toward significant change in the educational methods currently used in Slovakia's schools. These 

elements negate classical frontal teaching and promote interactivity (Mistrík, 2005, p. 116-117).  

From an educational perspective, general and specific goals can be distinguished, or as Jakubovská 

& Predanocyová, (2011, p. 17) put it, pupils need to be taught both how to contribute to the 

development of a socio-culturally pluralistic society and how to navigate and comprehend it, 

specifically, “…to teach each pupil to reflect upon his or her own socio-cultural background and 

on the background of members of other socio-cultural groups, and to acknowledge them.”  This 

includes teaching pupils to communicate with members of different socio-cultural groups.   

The roles played by linguistic and multicultural competence, quality and fairness are intertwined. 

Plurilingualism has raised the quality and effectiveness of school teaching. In France, multicultural 

classrooms can draw and build on the languages not just acquired from teaching in the school 

setting, but also on those spoken by pupils from the environment in which they grew up, while 



International Journal of Liberal Arts and Social Science        ISSN: 2307-924X         www.ijlass.org 

 
 

18 

providing support also to pupils from migrant backgrounds and socio-economically weaker groups.  

It will also give more value to the languages of immigrant pupils and increase interest among the 

whole class in languages. Discovering the different linguistic and cultural aspects from the situation 

their immigrant friends have experienced will certainly awaken a certain curiosity and desire to 

learn even more and this can be a resource for the education of all pupils (Kuršisa & Neuner, 2006, 

p. 96). 

Although upbringing in a certain cultural environment inculcates in children’s certain norms of 

correct behaviour, it does not necessarily mean that they are going to be directed by these norms. 

They do not exist in the mind and subconscious as standards against which their own conduct and 

the conduct of others are measured and evaluated. The natural consequence of such an upbringing 

is ethnocentrism, essentially the assessment of other cultures by the standards of the pupil’s own 

culture since he or she accepts the standards of it as an axiom, just like with his or her mother 

tongue. Both the communicator and communicant start from the models that lead to success in their 

own community. As long as the models are compatible, the probability of success in 

communication increases. But if the models are significantly different, either communication 

completely fails or there is miscommunication, either of which can ultimately have even a worse 

outcome, as the communicators are usually unaware of this failure (Povchanič & Hrivíková, 2015. 

p. 14 – 16).  Therefore, it becomes necessary to consider language in terms not of short-term 

mastery, but rather of long-term and humanistic appropriation that makes sense in a culture 

involving language and languages (UNESCO, April 2019, p. 8-9).  

 

1.4. Intercultural communication in geographical contexts 

Within the framework of pluralism, it is expected that the conditions created in a shared space 

would not just allow for the dissemination of diverse views, but for a multicultural public discourse 

to blunt the sharpest edges and most radical positions, too. These expectations have not been met. 

So-called “parallel cultures” have instead emerged in the common space of pluralistic societies. But 

minorities have refused to revitalise their archetypes and traditional value systems. Locking 

themselves into their own customs, second and third generation assimilated immigrants have 

isolated and segregated themselves.  There has been no integration of cultures and no signs of a 

common (European or global) culture or of the overgrowth and merging of ethnoses (nations and 

nationalities) having ever formed into some kind of planetary ethnos.  
 

1. Research project  

The aim behind this research is to study intercultural issues in the environment of young people 

attending various types of schools in Slovakia, namely between the third and ninth years of 

primary education in the environment of a Francophone school, an Anglophone school and a school 

where Slovak is the language of instruction.  In doing so, the family background of each pupil is 

also taken into consideration, specifically whether the pupil comes from a linguistically 

homogeneous or heterogeneous family background, taking into account both their age and gender.  

 

2.1. Statistically tested hypotheses 

1 The degree of interculturality is more progressively expressed in children coming from 

families of heterogeneous marriages, where one parent is a foreign national, than in children 

coming from homogeneous marriages. 
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2  Younger-age children in an intercultural environment have a more progressive degree of 

interculturality.  

3 A more progressive degree of interculturality is likewise envisaged among girls.  

4 The degree of interculturality is greater among pupils attending international schools in 

Bratislava than among pupils from rural schools where Slovak is the language of 

instruction.  

 

2.2 . Material and methods 

A sample of the school population totalling N=287 pupils was randomly selected, of which N=137 

came from schools with expanded language instruction also attended by foreign nationals and 

N=150 came from schools outside of Bratislava with teaching only in Slovak. The population 

was further divided by sex into N =151 boys and N=136 girls and by age, where N=139 were 

composed of 75 boys and 64 girls between the ages of 11 and 15 and N=148 were composed of 76 

boys and 72 girls younger than ten years of age.  There was a further division of the population by 

origin with N=202 from homogeneous Slovakian families (both parents were of Slovak 

nationality), N=42 from heterogeneous families where one of the parents was a foreign national, 

and N=43 where both parents were homogeneous foreign nationals. All of the pupils were further 

assessed according to whether they were attending Bratislava schools with extended language 

classes or schools outside of Bratislava with language classed taught only in Slovak.  This allowed 

the sample to be divided into groups according to the research questions.  

A pupil questionnaire was developed with 24 questions and the pupils were asked to respond to 

them.  

The majority of students that took part in the research were Slovakian and French nationals, with 

the sample also including students from Algeria, Austria, Brazil, Bulgaria, Cameroun, Congo-

Brazzaville, Czech Republic, Egypt, Georgia, Greece, Iran, Ireland, Italy, Korea, Lebanon, Poland, 

Romania, Russia, Slovenia, Switzerland, Spain, Turkey, Tunisia, Ukraine and the United Kingdom. 

The schools participating in the research were the Ecole Française de Bratislava; Základná 

škola Pavla Horova (Pavol Horov Primary School), Michalovce; Základná škola Šmeralova 

(Šmeralova Primary School), Prešov; EIS (English International School of Bratislava); and 

Základná škola hutnícka (Elementary School of Metallurgy), Smižany. 

 

2.3. Statistical treatment:  

The population and different samples were descriptively named. Mean measures of the 

interculturality factors are expressed as the median, while variability is expressed as confidence 

limits. The hypotheses were tested by comparing two independent samples using the Mann-

Whitney rank-sum, with the Kruskal-Wallis one-way analysis of variances and Spearman’s rank 

correlation coefficient employed for multiple comparisons of independent samples.\ 

 

3. Results  

Statistical testing either confirmed or did not confirm the postulated hypotheses. 

In all of the figures drawn below as plot-boxes, the thick horizontal line indicates the central 

tendency and the vertical dashed lines are 1.5 * (3rd quartile - 1st quartile), with the horizontal lines 

at each end indicating the largest and smallest observations in the data within the interval so 

calculated. Any outlying observations (outside of the interval) are indicated with a circle. 
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3.1.The Kruskal-Wallis analysis (where the null hypothesis can be rejected at P=0.0027) shows the 

degree of interculturality, expressed as the sum of the ranks, to vary significantly between 

pupils from heterogeneous families (one parent is Slovak and the other is a foreign national) 

and pupils from homogeneous Slovak families or from homogeneous foreign national families 

(for example, when both parents are French). Fig. 1 

3.2.It was confirmed (P=0.00744), that the degree of interculturality expressed as a rank sum 

significantly varies for younger children (up to and including 11 years of age) compared to 

older children (12 years of age and above). - Fig. 2  

3.3.It was not confirmed (null hypothesis can be rejected, P=0.09364), that the degree of 

interculturality expressed as a rank sum significantly varies between girls and boys - Fig. 3. 

3.4.It was confirmed (P=0.0000052), that the degree of interculturality expressed as a rank sum 

significantly varies for pupils from Bratislava international schools as opposed to students 

taught in Slovak at schools outside of Bratislava - Fig. 4. 

3.5. In specifically selected questions from the pupil questionnaire 

It was confirmed that the responses provided by pupils to Question A3 (I am always friendly to 

children from other countries) significantly vary by sex (P=0.01621) - Fig. 5. 

 It was confirmed that the responses provided by pupils to Question A7 (I would like to learn 

about foreign countries) significantly vary by the school they attend (P=1.925*10e-6)- Fig. 6.  

 It was confirmed that the responses provided by pupils to Question B1 (Have you talked with 

your parents about foreign countries and cultures?) significantly vary by the school they 

attend (P=0.0003463) - Fig. 7. 

  It was confirmed that the responses provided by pupils to Question B4 (Do you seek out the 

local cuisine when you travel to foreign countries) significantly vary by the school they attend 

(P=0.001549) – Fig. 8.  

 It was confirmed that the responses provided by pupils to Question B11 (How long does it 

take you to make friends in foreign countries?) significantly vary by the school they attend 

(P=0.006699) – Fig. 9.  

 It was confirmed that the responses provided by pupils to Question B11 (How long does it 

take you to make friends in foreign countries?) significantly vary by family origin (P=0.0438) 

- Fig. 10 

The correlation coefficient between the age and the total rank sum for the students came out at r = 

0.1412. 
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Fig. 1 – Rank sum of pupil questionnaire responses provided by pupils from heterogeneous 

families (one parent Slovak and the other a foreign national) as opposed to either from 

homogeneous foreign national families (both parents are foreign nationals) or homogeneous 

Slovakian families (both parents are Slovaks). 

 
 

Fig. 2 - Rank sum of pupil questionnaire responses by age from younger children (up to 11 

years of age) and older children (12 years of age and above).  
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Fig. 3 - Rank sum of pupil questionnaire responses according to the responses provided by 

girls (F) and boys (M).  

 
 

Fig. 4 – Rank sum of pupil questionnaire responses from pupils in Bratislava schools offering 

instruction in a foreign language compared to pupils from schools outside of Bratislava where 

the language of instruction is Slovak.  
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Fig. 5 – Central tendency of the responses to Question A3 of the pupil questionnaire by 

according to answers from girls (F) and boys (M).  

 

 
 

Fig. 6 – Central tendency of pupil questionnaire responses to Question A7 from pupils 

in Bratislava schools offering instruction in a foreign language compared to pupils from 

schools outside of Bratislava where the language of instruction is Slovak.  
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Fig. 7 – Central tendency of pupil questionnaire responses to Question B1 from pupils in 

Bratislava schools offering instruction in a foreign language compared to pupils from schools 

outside of Bratislava where the language of instruction is Slovak.  

 

 
Fig. 8 – Central tendency of pupil questionnaire responses to Question B4 from pupils in 

Bratislava schools offering instruction in a foreign language compared to pupils from schools 

outside of Bratislava where the language of instruction is Slovak.  
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Fig. 9 – Central tendency of pupil questionnaire responses to Question B11 from pupils in 

Bratislava schools offering instruction in a foreign language compared to pupils from schools 

outside of Bratislava where the language of instruction is Slovak.  

 

 

 
Fig. 10 – Rank sum of pupil questionnaire responses to Question B11 provided by pupils from 

heterogeneous families (one parent Slovak and the other a foreign national) as opposed to 

either from homogeneous foreign national families (both parents are foreign nationals) or 

homogeneous Slovakian families (both parents are Slovaks).  
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4. Discussion  

The discussion below primarily focuses on an assessment of the results, in the order of the 

hypotheses stated herein, within the context of other aspects.  

It was confirmed that the degree of interculturality, expressed as the sum of the ranks, 

significantly varies between pupils coming from heterogeneous marriages and pupils from 

homogeneous Slovak families.    

Social and psychological factors tend to be closely related to the ability to differentiate. In both 

family and social environments, heterogeneity acts analogously like differential attenuation of light 

in neurophysiologic theories of learning and conditioned reflexes, something similar to the ability 

among experimental animals to differentiate between a circle and an ellipse, or between sound 

stimuli at various frequencies. Parents have a much greater influence on the creation of intercultural 

understanding in their offspring. Children acquire values, for the most part, during the first ten 

years of their lives. Value patterns are adopted through observation and imitation of adults and 

other children  

How parents live in their own culture leads their children to attain their own cultural identity. The 

way they talk about other people and groups from other cultures, alongside how they treat them, 

will determine open or closed to intercultural understanding a child’s mind is going to be (Geert 

Hofstede & Gert Jan Hofstede, 2007, p. 275).  

Growing up in a bicultural environment can be an advantage for a child, for instance if the parents 

have different nationalities, or if they either lived abroad when they were children or attended a 

foreign language school. Whether growing up in a bicultural world becomes an advantage or a 

burden depends on how the parents handle it. For intercultural understanding, learning at least one 

foreign language is a major component of education, provided that learning a foreign language 

leads to results. True bilingualism or multilingualism is one of the advantages children belonging to 

minorities or living in small countries enjoy.  

As children from large nations find it more difficult to master foreign languages (Geert Hofstede & 

Gert Jan Hofstede, 2007, p. 276), the impact of family on mental programming is extremely strong 

and the programmes created during this period are extremely tough to alter.  Psychiatrists and 

psychoanalysts recognise the importance of family history, but take cultural context into 

consideration, too (Geert Hofstede & Gert Jan Hofstede, 2007, p. 49). 

Language learning does not start in a language classroom, but rather much earlier at home, where 

children take their first steps in the world of languages. This period of openness to the world 

through the first language or mother tongue remains with them until about the age of seven years 

and then it fades away. Nonetheless, it has been known for several decades that these quite specific 

psychological dispositions are by no means saturated by having learned one language. When family 

conditions are favourable, a child can learn another language at this developmental stage in the 

same way as his or her first language, without it ever necessarily being the mother tongue. Early 

bilingualism, practised at home and on the street before school age, is the most direct way for 

children to build a mastery of two languages. Compared to a “single” language, a bilingual child’s 

language awareness already includes a first and very precious experience with cognitive relativism, 

which will greatly facilitate later acquisition of other language systems or semiotics.  Early 

bilingualism appears not just in a purely additive calculus of one language plus another language. 

Bilingualism is another way of seeing the world and a “soft power” method for gaining a richer 

version from the earliest age (Dalgalian, 2000, p. 11-12).  
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The more solid bilingual base acquired from an early age, the easier it becomes to build a third or 

fourth language on this foundation and to enrich from such state-of-the-art learning the linguistic 

culture of people that have learned to live with languages. It is hoped that learning languages will 

ultimately create an environment for every language need both inside and outside school. With 

respect to language policy, Harald Weinrich, Honorary Professor at the Collège de France, has 

advocated its promotion and encouragement at the national, European and global level (Dalgalian, 

2000, p. 13-14). 

The sole determining factor that makes a child bilingual or potentially multilingual is the presence 

or absence of language resources appropriate for that language.  Parental attitudes toward languages 

are almost always passed to their children, who inherit it by magnification, whether positively, 

through parental attitudes that predispose the child toward openness and curiosity, or negatively, 

which leads to rejection and exclusion (Dalgalian, 2000, p. 20-21). 

It was confirmed that the degree of interculturality expressed as a rank sum significantly 

varies for younger children compared to older children. This can probably be explained by 

the greater plasticity in the central nervous system at a younger age.  

It was not confirmed that the degree of interculturality expressed as a rank sum significantly 

varies between girls and boys. A hypothesis put forth suggests that the degree of interculturality, 

if considered a manifestation mainly from verbal expressions, would be more pronounced among 

the female population, as they have been considered indicative of the dominance in women of the 

left cerebral hemisphere. Women likewise have the greater acoustic memory needed for verbal 

content. However, it should be admitted that any gender-related differences not neuroanatomical 

are also due to upbringing. The traditionally different educational approach taken toward girls as 

opposed to boys, known from the past, has disappeared to a great extent over the last few decades.   

While the origin of lateralisation is not fully known, it is changeable by the age of four, which 

would explain the previous assertion. There is also knowledge about inter-hemispheric 

communication via the corpus callosum (Schmidt, Thews & Lang, 2000, p. 185 -186). 

It was significantly confirmed that the degree of interculturality is more markedly expressed in 

pupils from Bratislava international schools as opposed to students taught in Slovak at schools 

outside of Bratislava. This result from the study can be explained by Bratislava having a 

significantly higher level of intercultural stimuli, especially in international school settings, than 

can be found in rural areas.  This is also potentiated by the strong influence mass-communication 

media have and the city’s proximity to other countries.   

The degree of interculturality might be probably associated with the occupations of the 

parents, but this was not investigated here.  “The parents’ social status and educational level 

accordingly plays a role”, according to Geert Hofstede, Jan Gert Hofstede & Michael Minkov 

(2010, p. 90).   

In addition to the methods that have already been tried, a glossary could also be developed along 

with learning cards in the case of research to be conducted at the Francophone school. On an 

informative plane, this could be a springboard for further findings.  The development and 

evaluation of testing according to the Common Frame of Reference (CFR) have been discussed by 

Butašová & Lalinská (2014, s. 291).   

Furthermore, other interculturality factors could additionally be monitored, such as emotional 

accompaniment, gesticulation, facial expressions, perceptions of a classmate from a different 

culture, diet, eating habits and rituals along with a sense of time and a knowledge of the culture, 



International Journal of Liberal Arts and Social Science        ISSN: 2307-924X         www.ijlass.org 

 
 

28 

cultural customs, dress and the education system. Other factors to be considered include contacts 

with classmates from another linguistic and cultural group, linguistic- communicative means of 

expression and familiarity with the realities associated with a different linguistic-cultural group, 

among other things.    

 

5. Conclusion 

Findings from a statistical analysis indicate a) a significantly higher degree of interculturality 

between pupils from heterogeneous families (one parent is Slovak and the other is a foreign 

national) and pupils from homogeneous families of foreign nationals (both parents are French) or 

from homogeneous families of Slovaks, which clearly indicates a major influence from stimuli in 

the family environment, and b) a degree of interculturality significantly different in younger-age 

children (up to and including 11 years) compared to older children (12 years or more), which can 

be explained by interference between the plasticity of the central nervous system and the impact of 

stimuli from the social environment.  

The degree of interculturality expressed does not significantly vary between girls and boys, which 

provides evidence of the change that has taken place in patterns since the advent of unisex 

education. The degree of interculturality is significantly higher among pupils in Bratislava 

international schools than among pupils from schools outside of Bratislava where the language of 

instruction is Slovak. This can be explained by the higher level of intercultural stimuli generated 

from the environment in both the current context and from history. An assessment of specifically 

selected questions confirmed the above conclusions.  

Based on the historical context, references and personal experience, the importance in the near 

future of intercultural factors on Slovakian society, as well as from a longer-term perspective, is 

destined to grow significantly in general, especially in commerce and banking, but also in the 

manufacturing sector, where the presence of persons from other cultures speaking different 

languages will undoubtedly increase the impact of interculturality. In upcoming years, this should 

also be reflected in the educational environment, particularly through the impact of student 

exchanges in secondary and primary schools.  The thought of using intercultural aspects in 

language teaching will be very inspiring and implementing these elements into the pedagogical 

process will make foreign language education authentic and appealing for both the learners and the 

teachers themselves. 

Some of the findings and facts presented here could be the foundation for a larger project on the 

effects of intercultural factors in the environments of schools and multinational companies. 

Notwithstanding, it would be extremely challenging to develop a methodological approach to allow 

the processing of comprehensive data in real time. It would be useful to investigate whether higher 

levels of proficiency correlate with knowledge of foreign languages and whether, from a socio-

economic perspective, this is reflected in the status of people in companies and their earnings, 

which would highlight how important language competence is. It would also be beneficial, in a 

future study, to incorporate approaches and insights from the Framework of Reference for 

Pluralistic Approaches to Languages and Cultures (FREPA/CARAP) and the Common European 

Framework of Reference (CEFR).   
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